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After tracing the rationale, development, and 
activities of this project on problem areas in Mexican American 
education — from initial identification of 26 problem areas, to a 
review of 19 position papers, to the final delineation of 10 priority 
areas for research and/or development — this report presents for each 
of these top-priority areas recommendations for research, 
recommendations for development, and a proposed budget. In order of 
appearance, these 10 areas encompass Headstart, teacher behavior, 
reading programs, learning processes, testing instruments and 
methods, adult basic education, cultural marginality, self-image and 
stereotypes, sociolinguistics, and retardation procedures. 
Second-priority classifications are given to 9 additional areas for 
which recommendations for research and/or development are also given. 
The report concludes by illustrating the need for research and 
development projects for the Spanish-surnaned population and by 
recommending methods of expediting the proposals contained in the 
report. There are 2 appendices: a list, by author, of the 19 position 
papers written and reviewed in the course of the project and a sample 
copy of the questionnaire used to identify the initial 26 problem 
areas. (BO) 
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I. PROJECT RATIONALE AND PROPOSED ACTIVITIES 



Through the years, the language and other cultural references of 
the Mexican American have been deleted from educational content and 
methodology. Many contemporary Mexican American scholars and 
Anglo social scientists contend that negative attitudes about using 
Spanish and practicing other elements of tie His panic-Mexican culture 
have developed because of cultural omissions in the curriculum, or by 
school people who actually encourage Mexican American youngsters to 
drop their native cultural practices. 

Today’s statistics clearly reveal that the Chicano child, on the 
average, drops out of school at a percentage almost three times higher 
than the Anglo. It also is v ell documented that the Mexican American 
achieves about four years less education than the Anglo. Unquestionably, 
a serious deficiency exists in today’s educational system, if we are to 
accept the existence of a multicultural America, the school must begin 
to seriously examine its shortcomings in terms ^f ethnic groups other 
than only the Anglo-American. This means that prospective programs 
also must be based on the most pressing needs of the six and one-half 
million Mexican Americans in today’s society. 

During the I960’ s, federal monies were made available for various 
types of programs for Mexican Americans. Needless to say, these were 
simply the beginning. A more intensive effort is needed. However, 
considering the scarce resources available to meet critical issues, 
duplication of effort and ’’re-invention of the wheel” must be avoided. 

A planned systematic approach to determine research and development 
needs (and priorities to get at these needs) is urgently needed. 

In December, 1968, Armando R.odriguez from the Mexican American 
Affairs Unit, Department of Health, Education, and Welfare (HEW), 
United States Office of Education (USOE), met with Dr. James Olivero 
and Dr. Atilano Valencia of the Southwestern Cooperative Educational 
Laboratory (SWCEL) to discuss means for attacking this problem. As 
a result of this meeting, the SWCEL accepted the assignment to initiate 
a project that would, in essence, identify priority areas of educational 
needs of the Mexican American. The project findings ultimately would 
provide information on the status of research and/or development in 
20-25 major problem areas. It was expected that this type of data would 
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be disseminated to various agencies and institutions (funding, and 
research or program oriented). It was further expected that this would 
have dramatic implications in allocating funds and extending research 
in areas that are clearly classified as n high prior ity. ,l In December, 
1968, a total of $20, 950 was approved by the Bureau of Research, 

USOE, co carry forth the proposed project. 

Three major phases were proposed to achieve the objectives of 
the project: 

1. Identification of needs and delineation of 20-25 problem areas 
for further examination. 

2. Development of one or more position papers based on each of 
the problem areas delineated in Phase 1. 

3. Synthesis and review of different points of view on a priority 
basis to ascertain the following: 

a. Problems requiring further research before a development 
project can be undertaken, and 

b. Problems with a broad enough research base for 

development projects to be recom mended^ 

To accomplish Phase 1, a committee of experts from various 
fields of sper x alization (education, sociology, psychology, and research) 
was selected. Their role was to: 

1. Identify and select 20-25 high priority problem areas relative 
to the education of the Mexican American. 

2. Identify scholars in the country to provide an in-depth treat- 
ment of the problem area (based on their knowledge and previous 
research) through a "state-of-the-art 11 paper. It was expected that 
the papers would provide the following elements: 

a. Nature and scope of the problem. 

b. Status and research on the topic (depth, adequacy, scope 
and research efforts in the area of need). 

c. Suggested research emphasis. 

d. Methodological considerations. 
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Phase 2 was envisioned as an outgrowth of the action initiated in 
Pha^e 1. The principal objective in Phase 2 was for the SVCEL. 
project coordinator to enlist the services of position-paper writers 
suggested in Phase 1, as well as to coordinate activities relative 
to the collection and distribution of copies to Panel 2 participants. 

Phase 3 included a third group of experts, composed of members 
from the first panel, whose purpc se was to carefully analyze and 
review all of the position papers to determine and recommend problem 
areas that need to be researched or are ready for program development. 

Specifically, the second committee was to: 

1. Establish priorities for research and/or development. 

2. Differentiate between problem areas requiring further 
research from those with a broad enough research base where program 
development can be undertaken. 

3. Within a given problem area, ascertain what further research 
is needed prior to the development stage. 

4. Based on evidence given in problems with a sufficiently broad 
research base, determine the types of development projects to be 
undertaken. 

5. Suggest, if possible, dollar investments for the various 
research and development projects. 

Based on the orojc^t findings and recommendations given by the 
second panel of experts, a final report was to be compiled by the SWCEL 
Project Director and submitted to the Bureau of Research. 
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II. IDENTIFICATION AND DELINEATION 
OF PROBLEM AREAS 
FOR RESEARCH AND/OR DEVELOPMENT 



The First Project Research Task 

The first task undertaken in the project was the construction of an 
instrument that would facilitate the identification of problem areas 
related to the education of the Mexican American. A copy of this 
instrument is provided in Appendix B. This instrument was mailed 
to approximately 50 scholars, practitioners, etc., who are familiar 
with the most acute needs in the Mexican American population, 
and/or who are working in communities or programs in which Mexican 
Americans are found. These findings provided a basis for the identi- 
fication and delineation of high priority problem areas by the first 
Task Force Committee. 

Panel 1 Proceedings 

On October 17-19, 1969, the first committee of experts met to 
identify 20-25 problem areas for further treatment by prospective 
position paper writers. The panel consisted of: 

Dr. David Ballesteros 
Mexican American Affairs Unit 
HEW, USOE 
Washington, D. C. 

Dr. Tom Carter 
Department of Sociology 
University of Texas at El Paso 

Mr. Edward Casavantes, Deputy Chief 
Mexican American Studies Division 
U.S. Commission on Civil Rights 
Washington, D. C. 







Dr. Charles Leyba, Director 
Project Maestro 

California State College at Los Angeles 

Dr. Julian Nava 

San Fernando State College 

Dr. Uvalde Palomares 

Human Development Training Center 

San Diego State College 

Mr. Henry Ramirez, Chief 
Mexican American Studies Division 
U. S. Commiss ion on Civil Rights 
Washington, D. C. 

Dr. Mari-Luci Ulibarri 
Cultural Awareness Center 
University of New Mexico 
Albuquerque, New Mexico 

Dr. Atilano A. Valencia, Director 
Related Programs for Mexican Americans 
Southwestern Cooperative Educational Laboratory 
Albuquerque, New Mexico 

The topics assigned to position paper writers were: 

1. The Mexican American in Higher Education 

2. Variables Which Tend to Affect (Impede or Retard) Learning 
of the Mexican American in American Education 

3. Self-Image and Stereotypes of the Mexican American and 
Effects on Learning and Educational Aspirations 

4. The Effects and Implications of Culturally Pluralistic 
Education on the Mexican American 

5. Problems Related to the Availability, Use, and Effects of 
Present American Testing Instruments and Methods with Mexican 
Americans 

6. The Present Status of Publications About and By Mexican 
Americans and Strategies to Facilitate and Increase Publications 
Efforts 



7. Educational Materials and Media and Their Relevance to the 
Mexican American Learner 

8. An Analysis of How Change Has Taken Place in Changed 
Institutions and Their Educational Implications for Mexican Americans 

9. Desirable Behavioral Modifications of Teachers with 
Relationship to the Mexican American 

10. The Psychological and Learning Effects Relative to 
Restricting or Using the Native Dialect (e.g. , Pochismo) of the 
Mexican American Child in the Anglo American School 

11. Identification of Mexican American Formal Organizations, 
Their Structure, Political Power, and Problems in Promoting 
Educational Programs and Opportunities for Mexican Americans 

12. The Effects of Vocational and Technical Education on 
Mexican Americans 

13. Assessment and Relative Effects of Reading Programs for 
Mexican A .lericans 

14. Identification of Effects of Harassment on the Mental Health 
of Mexican American Children 

15. Utilization and Effects of Mexican American Para- 
professionals in Educational Programs Related to the Spanish-speaking 
Student 

16. The Effects of Transitional Cultural Marginality on the 
Personality and Education of the Mexican American 

17. Mexican American Deviant Behavior and Its Relationship to 
Education 

18. Current Retardation Procedures and Their Psychological 
and Social Implications on the Mexican American 

19. The Effects of Depicting Hero Models (Through Content) in 
Shaping Favorable Attitudes Toward Self and Culture 

20. The Effects of Current Counseling (Screening) Methods on 
the Educational Choice and Career Aspirations of Mexican Americans 
at Institutions of Higher Learning 



21. The Posi ive and Negative Effects of Chicano Militancy on 
the Education of the Mexican American 

22. Chicano Community Action Efforts at the Local Level and 
Their Effects on Promoting Educational Change for Mexican Americans 

23. The Status and Effect of Current (Public Relations) School 
Media on Mexican American Parents 

24. The Status and Educational Effect of Head-Start Programs 
(Pre-Elementary) on Mexican American Children 

25. The Extent and Educational /Social Effects of Peer Group 
Influence Among Mexican Americans 

26. The Status and Effectiveness of Programs in Adult 
Education: A Study of Adult Education of the Mexican American-- 
Past, Present, and Future 
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III. EXAMINATION AND REVIEW OF POSITION PAPERS 



Nineteen "state-of-the-art" papers were composed and submitted 
by selected writers to be reviewed by the second panel. Panel 2 was 
represented by: 

Dr. David Ballesteros 

Dr. Tom Carter 

Mr. Edward Casavantes 

Dr. Charles Leyba 

Mrs. Geraldine Palomares 

Dr. Manuel Ramirez 

Dr. Atilano A. Valencia 

It was found that the content of the papers varied quantitatively 
and qualitatively. Here, the cross-disciplinary and scholarly repre- 
sentation of the panel proved advantageous. Because of the high 
caliber of the panel members, recommendations beyond those given 
in the papers were formulated. These recommendations are presented 
in the following section. 
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IV. FURTHER DELINEATION OF TOPICS 
ON A TOP-PRIORITY BASIS 



Further delineation of the 19 selected problem areas for research 
and/or development was accomplished by the SWCEL Project Director 
and two consultants in February, 1971. This committee was composed 
of an educator, sociologist, and ps ychologist with extensive background 
in research and development relative to the Chicano population. 

To ascertain areas of highest priority, a five -point scale was 
used. The topics were then marked in reference to the numerical 
scale of one to five, with one representing "top-priority. " Specific 
reference was given to the recommendations given by the Second 
Committee of Consultants, based on the July, 1970, report to the 
Bureau of Research. The top-priority areas for further research 
and/or development are herewith included: 

1. The Status and Educational Effects of Head-start Programs 
on Mexican American Children 

2. Modification of Teacher Behavior in Teaching the Mexican 
American 

3. Assessment and Relative Effects of Reading Programs for 
Mexican Americans 

4. Variables Which Tend to Affect Learning Processes of the 
Mexican American in American Education 

5. Problems Related to the Availability, Use, and Effects of 
Present American Testing Instruments and Methods with Mexican 
Americans 

6. The Status and Effectiveness of Programs in Adult Basic 
Education for Mexican Americans 

7. Effects of Cultural Marginality on the Education and 
Personality of the Mexican American 
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8. Self-Image and Stereotypes of the Mexican American and 
Effects on Learning and Educational Aspirations 

9. Sociolinguistics and the Study of Spanish and English 
Language Varieties and Their Use in the Southwest 

10. Current Retardation Procedures and Social Implications on 
the Mexican American 

The aforementioned 10 problem areas are highly recommended 
as prospective projects for agencies and institutions in the field, and 
for immediate attention by funding agencies. These 10 topics have 
been ranked in order of highest priority; however, the committee is 
aware that the order can shift depending on frame of reference at a 
given point in time, and particularly in relationship to current needs. 

It also is noted that some other problem areas covered by position 
paper writers tend to reinforce or complement the 10 topics. Thus, 
the papers contributed by all of the writers can serve as noteworthy 
references for the first series of project undertakings. 

Appendix A provides a list of the position papers contributed to 
t-he project, with particular reference to the authors. Double asterisks 
are found opposite the titles of papers submitted for publication and 
dissemination through the ERIC Clearinghouse, New Mexico State 
University, Las Cruces, New Mexico. 

A second classification of priority problem areas for research 
and/or development is given in Section VI. These, too, are arranged 
in order of highest priority. Since the nine topics in this classification 
are ranked on a second priority basis, cost estimates have not been 
provided. However, it is estimated that each of these problem areas 
may be undertaken for a cost of $100, 000 to $150, 000. 
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V. FIRST CLASSIFICATION OF PRIORITY PROBLEM AREAS 



FOR RESEARCH AND/OR DEVELOPMENT 



1 . The Status and Educational Effects of Headstart Programs on 
Mexican American. Children 



a. Recommendations for Research: 

(1) The Task Force proposed an investigation of ongoing 
Headstart programs for Mexican American children that would 
include: 



(a) A description of various program components 
(activities and experiences in cognitive and psychomotor processes), 
and philosophy and objectives of the program. (It would determine 
whether the program tends to relate to the culture and learning style 
of the child or to a pathological philosophy.) 

(b) An analysis of teaching strategies (bilingual or 
non-bilingual, reinforcement, conventions , affective dimens ions, 
etc.), types of materials and objectives, and the roles of the teachers 
and teacher-aides. 

(c) An assessment of the teacher-training component 

in terms of teacher behavioral changes in utilizing innovative strategic 
(e.g. , providing multisensory experiences for children) and develop- 
ment of favorable attitudes toward Mexican American children and 
their cultural heritage. 

(2) -The committee recommended both short-term and 
longitudinal traditional and innovative studies to measure the broad 
effects of Headstart programs on the education of Mexican Americans. 

(3) It also was proposed that a survey study be undertaken 
to determine provisions for articulation between ongoing Headstart 
programs and the elementary schools. 
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b. Recommendations for Development: 

Based on the foregoing vesearch, the committee proposed an 
objective analysis of the findings to identify components that can serve 
as models. Furthermore, the committee recommended development 
of Headstart program components that have not been satisfactorily 
developed in existing projects. This would give special consideration 
to the following: 

(1) Development of a Headstart program particularly designed 
for the Mexican American child and his educational needs. This would 
include: 



(a) An appropriate curriculum to enhance cognitive and 
psychomotor development among Mexican American children using 
culturally relevant game s , customs, etc. 

(b) Utilization of a bilingual approach for the Spanish- 
speaking child, and favorable recognition and accommodation of other 
features (i.e. , songs) in his cultural heritage. 

(c) Development of instrumentation to give more accurate 
measures of his cognitive and psychomotor growth, based particularly 
on age level and socio-economic (culture of poverty and ethnic) factors. 

(d) Development of a teacher-training component relative 
to the program objectives, but more importantly to the needs of the 
target group. The emphasis would be on a child-centered approach, 
with consideration to the culture and experiential background of the 
individual child. 

(e) Selection of program personnel (staff) with competencies 
in the areas of program emphasis, as well as a genuine concern for the 
special needs of Mexican American children, or special training to 
achieve this same end. 

(f) Provisions for promoting a follow-through program 
to assure a continued emphasis on the learning components that relate 
favorably toward the educational development and well-being of the 

Me xic a n Am e r ican ^c^d^jw hile , . at the. a -time . . - iflt a in xng ~a.A& 

perpetuating a positive image of his total cultural heritage. 





(2) Project Phases: 



Phase 1: The survey phase of the project will be retro- 

spective in nature. Some of the strategies included in the study are 
as follows: 



(a) Random sampling of communities with Headstart 

prog rams . 

(b) Selection of a minimum of 10 communities with 
Headstart programs. 

(c) Random selection of 40-50 children in each community, 
for a total of 400-500 headstarters . These children will be selected 
from the highest present grade level (all will have been included in 
Headstart programs). 



(d) Establish an experimental and control group study, 
with approximately the same number of children in the control group. 

(e) Administer achievement tests to all children in the 
study, and/or gather available achievement test data. 

(f) Interview teachers, administrators, counselors, 
parents, and students. 



(g) Ascertain student behavior as observed by interviewees 

(h) Conduct statistical analyses to ascertain achievement 
gains as compared to control group and test norms. 

Proposed Budget 



Project Director 

Research Assistants (8 @ $10,000) 
Secretary 

Testing and Interviews (tests, travel, 
and per diem) 

Consultants (4 @ $100 per day, 10 days) 
Computer Costs 

Indirect Cost (@ 2Tr%F 



18, 000. 
80,000. 

6, ooo: 

30,000. 

4, 000. 
15, 000. 
307600 " 





Total: 



183, 000. 



